Corey M. Rubin
Statement of Teaching Philosophy and Research Interests
At the heart of my approach to teaching Spanish lies the belief that literature takes its cues from
the language in which it is inflected. My ability to speak the Spanish language and know its
literature stems from this conviction, which has afforded me broad reach as an instructor, a
student, and a businessman. Each of these professional roles has taught me to cultivate
productive relationships with people of diverse cultures, and I incorporate that diversity into my
teaching of the liberal arts.
Although I teach a broad student population, the vast majority of my students come to the
reading of foreign texts with North American cultural biases in place, leaving them to grapple
with linguistic and ideological uncertainties. They find it difficult, for instance, to discern when
to use Spanish’s preterite and imperfect past tenses, which hinders their comprehension and
plagues their analytical efforts, as does their urge to ascertain direct translations of every word
they encounter. Therefore, as a literature teacher first and foremost, I anticipate, learn, and then
take into account whatever preconceptions my students may bring into the classroom.
Because these predominantly English-speaking students are tasked with close reading and
literary analysis in Spanish, they contend with a layer of semantic encryption absent from
otherwise similar commissions in other courses. I remain aware of—and in touch with—this
reality that I likewise faced in my own early exposure to the language of instruction. Harvard
professor Judith Ryan warns that those of us who teach foreign language literature sometimes
lose sight of how our cognitive and ideological bearings have been shaped by the nativespeaking authors and poets who produce literature in the target language we teach. I avoid this
trap by studying additional foreign languages beyond Spanish. The courses I took in Italian and
Portuguese served as useful reminders of how difficult language learning can be and have
reminded me of the challenges my students face.
My approach to teaching is directly influenced by my own research and scholarship in late
twentieth-century Peninsular literature, investigating in particular the literary construction of
urban and domestic space in the narratives of Spain’s Generation X and the challenge it poses to
the democratic legitimacy sought after in the wake of the nation’s postauthoritarian revival.
Using the methodologies of urban and spatial analysis—those of theorists Henri Lefebvre,
Michel de Certeau, Marc Augé, Edward Soja, David Harvey, and others—I read the works of
salient Generation X authors, including José Ángel Mañas, Lucía Etxebarria, Gabriela Bustelo,
and Pedro Maestre, to show how they reject the supposed vitality of post-Franco democracy. My
next project will expand this scholarship on Generation X narrative as a global phenomenon by
examining how the McOndo writers of Latin America similarly politicize youth dissent. When I
teach this topic, I will begin by ascertaining students’ impressions of the term “Generation X,”
which often tend toward the image of idle forty year-olds watching MTV in their parents’
basements. Only after checking those notions will we move into the Peninsular context, which
will allow them to see the unique ways in which the relatively recent Franco dictatorship inspired
Spain’s narrative production in the 1990s.
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While I hold that teaching students to appreciate the literature of the Spanish-speaking world is
crucial, integrating the vocabulary and cultural mores into their lives has proven essential to their
engagement with the language. Using Spanish, we discuss the details of campus life, discussions
that often stimulate debate on a personal level, which gives me the opportunity to teach grammar
in an organic way that is eminently accessible to them. When teaching the distinction between
the indicative and subjunctive modes, for example, I often ask students to list the aspects of
school they like and dislike. From there I ask small groups to modify these statements into ones
that take on the subjunctive. Thus, “los profesores son inteligentes” becomes “nos alegra que los
profesores sean inteligentes,” and “la comida sabe mal” becomes “no nos gusta que la comida
sepa mal.” Students then read Eduardo Galeano’s essay “El derecho al delirio,” in which the
Uruguayan critic uses the subjunctive mode to create a hypothetical world vastly different from
the one in which he lives and writes. Thus, students are taken from the realm of the personal to
that of the literary in one seamless arc.
I also aim to convey the contagious excitement of learning Spanish by modeling the ways in
which it complements other skills. I do this by asking students to create skits mirroring the
dialogue of real-world scenarios in which they would need to use Spanish in the careers for
which they are preparing. An aspiring doctor or businessman, for example, will undoubtedly
interact with patients or employees who speak only Spanish. The enthusiastic approach I employ
is successful, as evidenced by the positive feedback I consistently receive on anonymous student
evaluations of my teaching. The comfortable yet focused classroom environments that I create
integrate music, cinema, and other multimedia into the curriculum. These transport students to
Spain or Latin America, bringing the language, literatures, and cultures that I teach to life, which
allows students to engage with them as rich, lived experiences. The use of technology has
become increasingly important in my classes, where I use most of my students’ innate comfort
with computers not only to communicate course content but also as a supplement to classroom
activities. My graduate training in information systems management for business taught me the
value of Web portals such as Moodle or WebCT, which I use extensively. There, students can
quickly view assignments, participate in electronic discussions, and see their grades in real time.
These research and teaching commitments hold natural interest for college-age students, and I
leverage my passion for the material in order to improve student learning outcomes. Because
challenge strengthens potential, I set the standards in my class high so that students fully invest.
To aid them in reaching those expectations, I plan and organize assiduously and ask them to do
the same. My syllabi delineate tasks clearly and in detail, which gives students a sense of control
over their responsibilities. I ask a lot of my students, and I give them much in return, but
ultimately they must invest the hard work and dedication required to participate in class, and thus
stake their own claim to the course. They must make the initial leap that James S. Taylor and
Blair Bateman describe: learning as immersion into murky waters without certainty of what lies
ahead.
Realistically, students will always feel threatened by the challenges of vocabulary and grammar
inherent to their study of Spanish. My job is to help them move past their fear and hesitation and
open themselves to the discovery of larger meanings and contexts. I can help them do that,
because I too once sat opposite a teacher in a Spanish class, not knowing that my future would
lie there.
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